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“Information literacy can itself be conceived of as a recursive process that is one important dimension of the way we all make and negotiate meaning… Any literacy is an active and engaged literacy only in so far as it is practiced, and only as it is practiced.”  

–Rolf Norgaard 

It would not be appropriate for me to begin a statement on my teaching philosophy without first centering respect for the integrity of students as learning, growing, diverse human beings as essential. An ethic of care is at the heart of my work as a teacher librarian, and supporting the holistic growth of students as people is fundamental to my approach. Information literacy plays a specific role not only in intellectual growth, but includes ties to affective, psychological, personal, and spiritual dimensions. To that end, it is crucial to intentionally frame my pedagogical and philosophical approaches within a non-deficiency model. 
As a teacher librarian, I believe that teaching involves not simply guiding students to information sources, but centering both information literacy concepts and skills as essential keys to inclusion, participation inquiry, and critique within disciplines. My teaching approach is “big-picture” - founded upon information literacy concepts - which in turn encourages the development of searching and evaluation skills as a natural outgrowth of students’ interaction with information as a complex ecosystem. Foundational to my approach is a focus on students’ immediate context for information needs, and an intentional connection of those needs to larger bodies of knowledge. My goal is to empower students to locate themselves as participants within the information ecosystem: to know themselves as active consumers, creators, and contributors to knowledge.

The nature of knowledge is in constant flux, and in order to navigate collected knowledge, honor and discover different and less-represented types of knowledge, and participate in the creation of new knowledge, students learn to ask increasingly complex questions of the information with which they interact. Not only does information literacy undergird habits of mind such as critical and analytical thinking, but it also provides a foundation to both learn and critique systems of knowledge-making and dissemination. Discovering information on one’s own terms is already part of students’ everyday lives; helping them to explore the information’s context, discover and ask new, critical questions of the information, and stimulate their search for more is where the teacher librarian’s job begins. 
In short, my role as a teacher librarian is to facilitate students’ discovery of information, stimulate inquiry, and provide support for integration of information sources toward the development of critical perspectives.  Through the approach of guided inquiry, I encourage students to interact with information, drawing out questions about its nature, creation, functions, voices represented or missing, and political implications to explore how the sources inform students’ inquiry.  Since information literacy skills always function within a larger context, I strive to focus on and remain within that context in my objectives. 

I generally structure my classes around opportunities for student discovery rather than lecture or presenter demonstration - both of which, without serving as the main focus or method, can have a place within the overall structure of the class depending on the needs of the students and the nature of the class outcomes. I present questions to groups designed to stimulate deeper inquiry in relation to information. Skills such as location and evaluation of information are never the primary focus of the class, but are integrated naturally into the service of broader information literacy concepts such as those found in the ACRL Framework. 

To this end, a common pedagogical approach which I employ is to design my classes and workshops around a cycle of inquiry: response, seeking out new information, and creating new knowledge. Beginning the class with information designed to elicit a response – an article, video, or other object for students to engage with – leads to questioning and begins the inquiry process. This engagement in turn leads to a more involved search for information in response to students’ questions – seeking out new information. Students work in groups to search together for additional information which places a normally solitary activity within the context of a small community, promoting conversation among the searchers.  As the group members answer strategic questions designed to stimulate a critical approach toward their resources, a dialogue emerges about the nature of the information. Student groups present a resource to the class and share some of their searching and discussion processes, which are used to compile a list of information characteristics and questions. In this way, the students create new knowledge from their own processes rather than being “taught” by the librarian. I normally include a very brief hands-on demonstration of a library tool - presented as an alternative to finding similar types of information - after the students have done their initial searching in order to affirm and build upon their previous knowledge base. In this way, I position library sources as an organic extension of students’ existing inquiry processes. 

In a larger context, I am committed to close collaboration across disciplinary boundaries as well as taking deep dives into information literacy practices within specific disciplines. The contextual nature of information literacy necessitates healthy, mutual relationships and conversations between the librarian and the disciplinary practitioner, especially within longer-term teaching situations outside of library workshops. I place a high value on these relationships and am committed to supporting the unique information literacy needs of disciplinary practitioners and learners across the institution. Working together to coordinate student needs assessment, outcomes, pedagogy, and specific disciplinary traits ensures greater integration of information literacy in a holistic manner. As fluency in information concepts and practices is an essential component of disciplinary inclusion - the ability to participate fully within and across disciplines - the importance of interdisciplinary efforts in this area highlights the role that information literacy plays in leading out in supporting the goals of a liberal education. 
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